
 

AFL/ Summative Assessment – The Adventurers 

 

AFL Strategy Evidence in Practice Useful 
websites 

Diamond Ranking 
To promote discussion and 
reflection, consider a range 
of factors, prioritise ideas, 
give justification 
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Fishbone Diagram 
Graphical organiser to 
visually build links, explore 
cause and effect and build 
on ideas 
 

 

 

https://ww
w.responsi
veclassroo
m.org/wp-
content/up
loads/2020
/06/Fishbo

ne-
Diagrams_

New-
Upload.pdf 

 

KWL 
Allows learners and teachers 
to activate and explore prior 
learning. Sparks discussion. 
Learners can generate their 
own questions on the topic, 
which are likely to be 
questions they are motivated 
to find the answers to and 
are personally interested in, 
therefore promoting pupil 
voice. Children are 
encouraged to present these 
using different 
mediums/resources. 
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Padlet/Jamboard 
Used a tool at the start of a 
topic to collate pupil voice 
ideas and big questions.  
Used as a tool for self and 
peer assessment, to review 
strategies and improve 
future learning – see below 
 

 



Post its 
Used to brainstorm ideas 
before diamond ranking, to 
collate class 
predictions/opinions, as an 
organisation tool, for pupil 
voice, self-assessment, 
reviewing learning 
skills/strategies, peer 
assessment 
 

 

 

Pit-stop 
Pit stops allow for learning to 
be reviewed and assessed 
against the success criteria in 
the moment. Common 
misconceptions can be 
addressed and rectified. 
Work can be modelled and 
cascaded (children choose 
sections of work to read out 
freely e.g. opening 
paragraphs of extended 
writing, predictions, 
reflections on strategies 

  



used/skills learned) to 
encourage self and peer 
improvement. 
 
Instant feedback 
Feedback should be as 
immediate to the task as 
possible. It should also be 
related to the learning 
objective and any associated 
generated success criteria.  
 

Working-walls/ Effective 
displays 
The purpose of wall displays 
are to highlight and model 
(WAGOLL) skills and steps to 
success, give information for 
independent 
learning/problem solving 
e.g. 3 before me (within a 
time limit), promote growth 
mindset, consider effective 
questioning. 
 

 

 



Effective Questioning 
Questioning is the driving 
force of developing thinking 
and assessment for learning 
in the classroom. High 
quality questions lead to 
high quality talk. Whether it 
is the teacher or the learner 
who poses the questions, 
they should be open-ended 
wherever possible, and lead 
to discussion. Teachers 
model effective questioning 
daily, referring to effective 
questioning displays. 
Children are encouraged to 
refer to these within their 
work/discussions e.g. 
debates.  
 

 

 

Self-assessment 
Children are regularly 
encouraged to assess their 
work and understanding 
against the success 
criteria/learning objective. 
This can be done through 
traffic lighting, comment, 
smiley faces, in-depth 
checklists/comments, 
thumbs up/down, giving top 

  
https://de
velop.clf.u

k/wp-
content/u
ploads/20
20/10/Eff
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Peer-and-

Self-
Assessme



tips, answering questioning 
regarding their work and the 
process, considering targets 
for next time, use of 
highlighting of important 
aspects e.g. adventurous 
vocabulary, imagery, 
connectives, sentence 
starters, annotating/analysis 
 

nt-VGF-
1.pdf 



 
 
 
 
 
 
 

 
 



Peer Assessment 
Children regularly have 
opportunities to peer assess 
work in a variety of ways. 
They are encouraged to 
assess against the success 
criteria/learning objectives, 
giving constructive feedback 
and ways forward. Peer 
assessment always includes 
a positive comment.  
Formats include two stars 
and a wish, PMI diagrams 
(Positive, Minus, Interesting), 
post it notes, use of ICT e.g. 
Jamboard. 
 

 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Comments/ Feedback 
Comments are specific to 
the success criteria. Positive 
feedback indicates strengths 
and improvements made.  
Next steps/targets given – 
children encouraged to 
reflect on these in next piece 
of work which allows them to 
further practice and 
enhance/refine skills.  
Incidental Welsh comments 
are used.  
Children are given time to 
read detailed feedback and 
respond where necessary.  
Use of ‘Working towards’, 
‘Working at’ and ‘Working 
above’ used to identify 
current level of work so 
children are clear with their 
achievements and their next 
steps.   
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Pupil Voice 
Pupils inform planning of 
topics from the start and 
duration. They reflect on 
skills learned and give their 
opinions about how it will 
impact future learning and 
lives. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 
 

 
 
 
 
 
 
 
 



Group Work 
Children have experience of 
working with a range of 
different pupils taking on 
different group roles. They 
have success criteria to refer 
to for each role e.g. 
summariser, chairperson, 
ideas-developer, envoy/spy. 
Pupils take responsibility for 
their part in the group work.  
 
Use of Lolly sticks to select 
random groups and ensure 
children work with different 
people each time. This also 
allows children to share 
skills. 
 
Modelling/Magpie-
ing/Ask an expert 
During group work children 
are encouraged to share 
their expertise in certain 
areas with their group/the 
class. They share/trade ideas 
between groups. 
 
Ground Rules for Talk are 
established to ensure 
discussion remain relevant 
and all members of the 
group are productive and 
contributing. Rules are 
displayed visually.  

 

  
 
 
 
 
 
  
 

 



 
 

 



Choice of answers  
Give learners a choice 
between different possible 
answers and ask them to 
vote on the options. This is a 
very powerful tool as the fear 
of failure is removed 
because learners are 
agreeing with another 
person’s ideas, therefore 
they do not have to 
formulate their own idea and 
risk fear of rejection by 
peers. This works especially 
well in the form of a 
Concept Cartoon where 
learners can select a cartoon 
character that they most 
agree with. 
 

  

 

Mind-mapping  
Children use mind-mapping 
as an organisation tool to 
map out ideas in a non-
linear format. They are 
encouraged to develop 
these as much as possible – 
adding further arrows, 
colour coding etc. These can 
be done independently, in 
pairs, groups or as a class. 
 
 
 
 

 

 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Memory diagram/timeline 
Children work in groups. 
Their task is to find 
information that is hidden 
around the classroom but 
only one group member can 
search at a time, and they 
must memorise what they 
see/read. They then feed 
this back to their group.  
 
 
 
 
 
 
 

 

 



Growth Mindset 
 
Embedding a ‘can do’ 
approach where children 
realise learning is a life-long 
process and there are steps 
to success. If children feel 
like they are struggling to 
acquire a new skill, they are 
encouraged to adapt a 
growth mindset and refer to 
displays of positive quotes 
and affirmations around the 
classroom. 
 
 
 

  

 

 
See ‘How to develop thinking and assessment for learning in the classroom’ for further information. 
 
Other aspects to explore: 
 
Jigsawing 
Hot-seating 
Reflection triangles 
Memory diagram 
 


